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by Marilyn Emerson, MSW (NY) and Ann Rossbach, MAT (NJ)

Could this really be a bus carrying 16 teenagers on a

cold and early Saturday morning? Some are rooting
through IECA tote bags for breakfast bars while
others are belting out familiar songs; still others are
inspecting the map we provided or reading about
the initial stop on our first-ever IECA/The Possibility
Project campus tour, which was supported by IECA
and IECA members, including active members of
IECA's NYC Regional Group. The IECA Foundation
sponsored the bus for students and IECs. We had
been expecting headphones and mumbling and
grumbling so early in the morning!

One year ago, the IECA Board voted to support
coauthor Marilyn Emerson’s proposal to
coordinate volunteers from within IECA to mentor
and advise TPP students and to lend nominal
financial support for that effort. As a result, in
the summer of 2014, 15 high school juniors were
paired with members from not only the NYC
metropolitan area but also as far away as Miami,
Florida. Members worked successfully with the
first cohort, who are now seniors, to provide
expertise in the areas of constructing a viable
college list, preparing essays and applications,

The Possibility Project (TPP) is an after-school
and weekend program for a diverse group of

New York City high school students, some of

whom are in foster care. While participating in

TPP, these students write, produce, and star in

three spring theatre productions. They are also
coached in conflict resolution and the advantages of
crosscultural awareness. In addition, they perform
community service.

and understanding affordability. One IEC offered
free online SAT prep for the group. Others gave
Saturday workshops. And the results in terms of
college acceptances to date have been terrific.

So that is how in mid-February, we ended up on a
bus with a group of 16 teens and a staff member
from The Possibility Project to visit Manhattanville

continued on page 7



President’s Letter

Together We Thrive

Dedication to the advancement of
knowledge and a spirit of collaboration
are two of the hallmarks of IECA. Our
organization provides opportunities to
learn from one another by exchanging
information on the TalkList, participating
in workshops, and enjoying lively
discussions with colleagues at
conferences or in regional groups.

The common issues shared across the
distinct areas of expertise allow us to
work as partners and to find answers
that might otherwise elude us. The
more we collaborate regarding topics
that include therapeutic issues, learning
differences, financial aid, or working
with international students, the stronger
IECA becomes.
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The work of the Learning Disabilities

(LD) Committee is an example of how |

our organization can work well together, Gail Meyer

at times even crossing specialty groups
that may appear unrelated. As more further information from a therapeutic
and more high school students with consultant. As a result, the committee
developed the LD Road Map for

Training—a pathway to competency that

diagnosed learning differences enroll
in college, the number of colleges

that provide support programs for provides pre-conference workshops,
those students continues to increase.

Members of the IECA LD Committee

conference breakout sessions and

roundtable discussions, as well as

recognized the need to offer better webinars and college and school tours.

training to members who work with One goal of the road map is to afford

students who have a diagnosed LD opportunities to fulfill some of the

about such topics as developing a requirements necessary to receive an

clear understanding of when it is LD specialty designation.

appropriate to refer to a colleague with

an LD specialty designation or to seek )
continued on page 8

Attitude of Parents of Children with Learning & Attention Issues
Source: The State of Learning Disabilities 2014, National Center for Learning Disabilities

35% are DEEPLY STRUGGLING with their attitude toward
and ability to cope with their child’s learning & attention
issues:

® parenting more difficult
e fiscal pressures

e feelings of isolation & anxiety :5
,\
34% are OPTIMISTIC about their child’s 5‘ *:.
issues and their ability to cope: T ,;:'
Py
e parents see themselves as G T.:;-:
successful and able to manage =
adversity e

e effectively advocate for services
e are able to find needed experts
® able to manage stress

31% are CONFLICTED about their
child’s learning or attention issues:

e accept diagnosis but harbor doubts
e trouble with patience or resolving issues for
child

e frustrated with school system and worry about
child’s future

c\ﬁ'nﬂi1:.’“:":"L
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Special Focus: Learning Disability Advising

Trends in Assistive Technology

Joan K. Casey, EdM, IECA (MA)

If you have recently upgraded your smart with resources that others in the environment already know how
phone or purchased a new iPad or computer, to use so they can effectively support the student,” she said.

you may not realize that a treasure trove of From there, identify the task the student is faced with. Is it reading
assistive technology resources is hidden inside. comprehension, writing essays, or managing time? Then choose the
There are free and low-cost apps that can help tools to fit the task.

people read, write, organize, and much more.
Tools You Can Use

“People now have at their fingertips amazing

tools that they don't realize can be so helpful to themselves or to There are hundreds of tools, including many you may be familiar

students,” said Joan Green, founder of Innovative Speech Therapy with but have underutilized. A student with executive function

in Maryland, a provider of training and technology-based services for challenges might want to start with Google Calendar. Green

individuals with cognitive, learning, and communication challenges recommends that students use a digital calendar to log all their

as well as the professionals who help them. appointments, reminders, and task lists. Apps such as MyHomework

sync across devices and may make the paper planner a historical

-

. J .1 artifact for many learners. Such apps hold course schedules
J and assignments. Some schools are using a companion tool
! called teachers.io that allows students to access the syllabus,

announcements and links to online school resources. Reminders

that are based on location can be used so that a student can be

continued on page 5
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ADVANTAGES SCHOOL
INTERNATIONAL

A driver behind this explosion of applications is the Universal PARTNERING WITH PR“’ATE SCHOOLS
Desi : : o AND RESIDENTIAL TREATMENT CENTERS
esign For Learning (UDL) movement. UDL is a set of principles

behind curriculum development that gives every individual equal ° comp|ete K-12 o Instructors Available

access to learn. Curriculum
» Core, Honors, AP,

Where to Start? Fully Accredited Credit Recovery

The first step is to figure out the student’s strengths and Official Transcripts « Full Diploma
weaknesses. For students with a suspected learning disability, this and Records Program and
means an evaluation to determine what is preventing them from i Supplemental
accessing the curriculum or limiting their ability to show what 100% Online Programming
they know. Assistive technology helps bridge the gap. (For more Flexible and

information on the design and delivery of assistive technology, see Self Paced

Sharing the SETT Framework at http://joyzabala.com/Home.php)
Keep in mind, however, that assistive technology is helpful to many

students, not just those with disabilities.

Next, look at the environment—such as college, home or school—

in which the student is working. Green recommends that an IEC

first identify what supports already exist. “It may be best to stick 8669622677 e www'AdvantagesschOOI'com
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Potograph by Charlie Samuels

summer Pre-College Program at Skidmore College

Saratoga Springs, NY

Try college on before taking
college on

How can you anticipate what you haven't
yet experienced? Skidmore's prestigious
Pre-College Program in the Liberal and
Studio Arts has been preparing talented
high school students for college success
for more than forty years. High-achieving
sophomores, juniors, and seniors from
across the country and around the world
travel to our Saratoga Springs campus each
summer to take part in Skidmore's five-week
Pre-College Program. Students engage in
college-level study in the liberal and studio
arts amid a beautiful upstate New York
campus setting.

Prepare for college success

In Skidmore’s Pre-College Program, high
school students earn college credit while
studying alongside college students. They
work with Skidmore’s nationally recognized
faculty and visiting artists and enjoy access
to the College’s state-of-the-art facilities
and resources. Do your interests range from
math to studio art, psychology to English,
economics to religion? Skidmore’s unique
curriculum allows students to take either two
liberal arts courses, two studio art courses,

4 1ECA INSIGHTS

or one of each. Choose a class in an area
where your strengths lie, or delve into an
unexplored subject to challenge your
perceptions and discover new fields of
knowledge.

Live and learn at Skidmore

At Skidmore, high school students can
imagine their futures while living together,
cultivating new friendships, and discovering
the right balance between work and fun.
A carefully selected and trained residential
staff lives with Pre-College students in their
own private residence hall. The residential
life program, designed to support and com-
plement academic and artistic endeavors,
ensures that students’ social lives are every
bit as exhilarating as their intellectual lives.

Skidmore College is a highly selective,
independent liberal arts college known for
outstanding academics, a rich co-curricular
life, and its historic resort town setting.

On Skidmore's lively summer campus
Pre-College students not only learn together
with high school peers and college students,
but have the chance to meet visiting students
and participants from other programs as
well. They are invited to take active part in
the special workshops, visiting artist lectures,

and gallery talks sponsored by Skidmore's
Summer Studio Art Program and the
nightly readings by renowned writers of the
New York State Summer Writers Institute.
Skidmore’s summer campus hosts many
other concerts, lectures, events, and
weekend activities, and just off campus

is downtown Saratoga Springs’ dynamic
cultural and arts scene.

Find out for yourself why Skidmore
Pre-College alumni describe the program
as challenging, fun, enlightening,
life-changing, mind-altering,
motivational, experimental,
adventurous, to name just a few. Come
spend July with us and discover your future.

Skidmore Pre-College Program,
Saratoga Springs, NY

skidmore.edu/precollege

SKIDMORE

CREATIVE THOUGHT MATTERS
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Special Focus

Trends, from page 3

reminded to take his backpack when leaving in the morning.

Google Chrome is another everyday tool that has many
applications. Students distracted by Twitter, Angry Birds, or
YouTube during homework time, can get an extension, such as
StayFocused, that turns off access to the Internet during a preset
period of time. English language learners and those with language-
based learning or other challenges will benefit from Read&Write
for Google (available on Chrome). Texts can be read aloud and the
student can follow the color-highlighted text. Words are defined
with text and picture dictionaries and can also be translated into
other languages. As students type, they can set the app to predict
the next word. It also works as a speech to text device. The helpful
features of Chrome will be there on any computer when users log
into their Google account, so there is no longer the need to load

specialized software into the computer.

Other apps, such as Noteability, allow students to combine
handwriting, typing, and photos to make projects and documents.
It can be set to audio record as the students write or type during

class so later they can hear what the teacher was saying at a given

point in time. Another option for students who prefer the feel of
writing with a pen is the Livescribe pen which will also record and
sync audio as a student writes or draws. They can then share the
“pencast” with others who may benefit from a review of what was
said in class. Prior permission to record is essential. Most new
devices also include options that will permit the student to dictate
text if typing is difficult. In Chrome, visit the Chrome web store to

add extensions and apps.
The Challenge of Keeping Up With New Technology

The technology world is moving so fast that people don’t

know what they don’t know, according to Green. “Families

are spending thousands of dollars on neuropsychological and
educational evaluations and the area of assistive technology is
often neglected in the recommendations.” These everyday tools
are a boon to everyone. However, Green emphasizes that people
with disabilities have the right to be exposed to these mainstream
tools that not only make them more productive, but also happier

and more successful.

Joan K. Casey can be reached at jcasey@educationaladvocates.com

Advertisement

CUSHIN

ACADEMY

Students from 30 countries, 30 states

1 Hour northwest of Boston
25 AP/Advanced courses
23 Varsity sports
15 Visual arts offerings
26 Performing arts shows each year

23 NEPSAC championships in the past17 years, in 6 sports
lonl Individual advising and college counseling services

100% Graduates attend college

OFFICE OF ADMISSIONS

39 School Street
Ashburnham, MA 01430

ACADEMY

April/May 2015

CUSHING.ORG/ADMISSIONS

978.827.7300° |
admissions@cushing.org
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Institute for Achievement and Learning:
Learning with a difference

Our nationally recognized Institute for Achievement and Learning empowers
students with learning differences to make the most of their strengths and
become independent learners. Our program’s hallmarks include:

e |ndividualized learning plans

e A comprehensive menu of support services

e [nstitute academic advisers throughout the freshman year

e A full-time, highly credentialed staff (All coaches and tutors possess master’s or doctoral degrees.)

Our students don’t just gain educational support for college;
they gain an enhanced skillset for life.

Learn more at lynn.edu/institute

LYNN

Institute for Achievement 561-237-7900 | 1-800-888-5966
and Learning lynn.edu

Lynn University does not discriminate on the basis of race, color, gender, religion, nationality, ethnic origin, disability and/or age in administration of its educational and admission policies, scholarship and loan programs, athletic and/or other
school-administered programs.

Lynn University is accredited by the Southern Association of Colleges and Schools Commission on Colleges to award baccalaureate, masters and doctorate degrees. Contact the Commission on Colleges at 1866 Southern Lane, Decatur, Georgia
30033-4097 or call 404-679-4500 for questions about the accreditation of Lynn University.
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Possibilities Abound, from page 1

and lona colleges. We hoped that the campus visits would be a
meaningful first step, as well as an adventure out of the city, for a group
of juniors—the next “class” of TPP advisees. The day trip was all that
and more.

First stop: Manhattanville. Director of admissions, Joe Consentino,
greeted the group, who listened intently while he discussed the
strengths of the college and the application process. During the
walking tour, our group immediately bonded with the guide, Billie,
and the students peppered her nonstop with questions: How do /
earn a scholarship, and does that money cover food? Do you have

an engineering major? If my GPA isn’t great, can | make up for it with
interesting activities? Can | get a job on campus? How easy is it to get
involved in theater? What if | don't like my roommate? Are all dorm
rooms this small?

Billie shared her facts—and opinions—freely, and her impact on the
group was palpable. Walking the campus for two hours gave TPP
students time to get their bearings and to gain some comfort; they were
imagining themselves on campus. We two proud IECs shared a quick
smile. The trip was achieving its goal.

After a quick lunch on the bus, we made the next stop: lona. Quieted
by the falling snow, the campus was beautiful. We were met by an
admissions counselor, Jillian Fowler, who had volunteered to stay later
in the day to accommodate us. Our three friendly undergraduate guides
commandeered the group and offered advice on academic majors,
proudly leading us to a trading floor and the athletic facilities that
included an impressive indoor rowing tank. Students continued to learn
from the guides and began to comprehend the differences between the
two campuses. More questions were asked: How important is Greek
life? How many meals do | get on the plan? Will we see a dorm room?
Is there music and theatre?

We could not wait to get on the bus for the promised debriefing. After

a candy bar pick-me-up, the observations flowed freely—and with
incredible respect among the students: / just felt comfortable there—like
I could go there. | felt welcome. | didn't like the video—why couldn't
they just talk to us? | might feel too close to home—I'd like to be just a
little further away. | noticed more diversity on one campus, even though
we were told that both had diverse student bodies. | really want a
college with theater and music. | want to apply there, and | am going to
research the scholarship they talked about.

As the bus crossed into the Bronx on our return to the Possibility Project
office, we asked one senior on the bus to describe her experience
working with an IECA member. The young woman stood to face her peer
group and spoke with real honesty: “She cares so much about me—I
think she read my essay six times. She helped me with everything—
making sure all my reports got sent to the colleges and helping me with
financial aid. She has been my fairy godmother for college.”

Having the opportunity to be involved in the collaboration between
IECA and The Possibility Project has been quite special—much more
receiving than giving. Nearly 90% of IECA members engage in some
form of pro bono or volunteer work within our profession. _rf

Marilyn Emerson can be reached at mgse@emersonec.com; Ann
Rossbach can be reached at ann@annrossbachconsulting.com

Share your pro bono or volunteer work experience with us! Send
us your experiences (and photos!) to Sarah@IECAonline.com and

we’ll include it in an upcoming issue of Insights.

April/May 2015
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Introducing
The Residential Treatment
Center for Adopted Adolescents

i ;
Repair heartbreak. Regain trust. Restore harmony.

Three Point Center’s comprehensive,
holistic 360-degree approach includes:

Understanding the

Guidance from an T ———— Professional
advisory board of e e & c1'1n1?a.1 treatment
esteemed adoption for individuals,
professionals. groups and families.

Activities that

are designed to
facilitate trust and
attachment.

Unique family
support in a variety
of modalities.

Psychoeducation and
workshops for family
members specific to the
adopted family’s needs.

Special situations deserve a specialized approach:

Three Points Center is first and only residential treatment center in the
nation created specifically for helping adopted youth and their families.
Adoption can present specific attachment and trust issues, so the creation of a
customized 360° approach and a compassionate environment is essential.
The end goal of our expert team of experienced adoption-informed therapists is
to help adopted adolescents feel whole, and families to heal.

Resources to integrate
each part of the adoption
triad when available.

Our unique approach makes a difference. Let us show you how.

Learn more: ThreePointsCenter.com A‘A

Or call: 435.632.7767 | La Verkin & Apple Valley, Utah  three points center
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President’s Letter, from page 2

The LD Committee members, experts from school, college, and
therapeutic concentrations, set the stage for other specialty
groups to develop road maps for training. By working together
across disciplines we accomplish our goals for continued
professional growth. The work of this committee represents
what | believe is the distinctive value of IECA membership:
collaboration between specialties. The LD Committee laid

the foundation for the College Committee’s Road Map for
Affordability training and has inspired other specialty groups to
develop educational programs as well.

Your contributions as Independent Educational Consultants
encourage all of us to develop new areas of competence and
to recognize the value of our own unique abilities. | urge all
members, old and new, to lead sessions at conferences, write
articles for Insights, and participate in the development of

webinars. Our professional community thrives when we learn
from one another.

Gail Meyer
IECA President

Advertisement

Quite a bit, as it turns out. we believe that
solving problems begins with understanding relationships.
Recycling one aluminum can produces enough money to
place one oyster on our reef in the Rappahannock river.
That oyster will filter 50 gallons of water a day!

To learn more, visit: christchurchschool.org/oysters

CHRISTCHURCH SCHOOL

Great journeys begin at the river.

college-preparatory ¢ co-ed boarding and day, grades 9 through 12
on the Rappahannock River in Christchurch, Virginia
twentyquestions.christchurchschool.org <+« 804-758-2306
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MAUI PREPARATORY

A DEMY

PREMIER BOARDING

PROGRAM

* BOARDING PROGRAM
(GRADES 8TH-POST GRADUATE)

* SUMMER ACADEMY
(AGES 13-18 YRS)

* SUMMER CAMP
(AGES 3-12 YRS)
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A Question About Processing Speed

by Caryl Frankenberger, EAM, IECA (CT)

An admissions director called me the other
day to talk about an evaluation that he had
received for a tenth grader whom the school
wanted to accept. He described the candidate
as being a terrific young man who is verbal,
curious, and social. Math was an area of

strength; he was artistic, musical, and a fairly
decent athlete—the kind of student who would

add to the community in many ways.

He went on to say that on the Wechsler Intelligence Scale for
Children—Fourth Edition (WISC-IV) the student’s IQ scores were:
Verbal Comprehension 115, Perceptual Reasoning 123, Working
Memory 109, and Processing Speed 83. He wanted to know what
would make the processing speed score so low, and how at risk
this young man would be in a competitive independent school. The
evaluation did not provide that information and he needed some
clarification and advice.

Processing speed on the WISC-IV is designed to measure how

quickly one can complete simple, timed cognitive tasks using pencil

and paper. The two subtests require visual scanning, grapho-motor

output (writing), speed, flexibility, attention, and concentration
among other things. When you find a low processing speed score

there are a number of factors to consider; the following questions

continued on page 10
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ACADEMY

CALL TODAY (208) 954-5085

OUR PROGRAM IS DESIGNED TO MEET THE
NEEDS OF YOUNG MEN STRUGGLING WITH
« Life skills * ADHD

* Learning differences » Mild to moderate behavioral
* Lack of academic motivation and emotional problems.

A UNIQUE, FULLY ACCREDITED THERAPEUTIC BOARDING

NOVITAS ACADEMY USES A

BLENDED LEARNING APPROACH

* Project-Based Learning

* Vocational Preparation

* Entrepreneurial Training

* Career & Character Development
* Differentiated Instruction

* Online Credit Recovery Classes

SCHOOL FOR HIGH SCHOOL BOYS.

-

Novitas is a relationship-based program that strives to help our students build their self-esteem
and self-confidence through discovering and nurturing their strengths, passions and dreams.

CALL TODAY (208) 954-5085 + WWW.NOVITASACADEMY.ORG * INFO@WNOVITASACADEMY.ORG
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! Special Focus

Processing Speed, from page 9
will help you better understand its significance.

1. What is the student’s tempo? Is it sluggish and slow? Some
students move through life at a slower pace than others
because that is the way they are wired. If so, they are likely to
have difficulty keeping up in an environment that is too fast
paced.

2. Is the student a perfectionist? Does the student want everything
to be perfect, making sure to make no mistakes and checking
work twice? If so, that can be addressed by teaching students
to take risks and to trust their instincts. Once they learn to let
some things go, they have the opportunity to complete work in

a more timely fashion and with less angst.

3. Does the student have ADHD? Waxing and waning attention,
difficulty shifting and sustaining focus, daydreaming, and
problems with sustained effort can all be related to ADHD. A
number of strategies can be employed to facilitate the student
who has attentional weaknesses, including medication and

executive function and cognitive training.

4. Are grapho-motor weaknesses making writing difficult? Is
manipulating a pencil a tedious and time consuming task? If
so, there are ways to work around this. In addition to using

a computer, there are speech recognition programs, such as
Dragon Naturally Speaking, that can be used to dictate answers
to homework questions, compose a five-paragraph essay, or
write a novel.

5. Does the student seem anxious or depressed? Both anxiety
and depression can cause a student to perform more slowly
than might otherwise be the case. Is the student filled with
self-doubt, poor self-confidence, or feelings of low esteem?
Those issues can be addressed through formal and informal
counseling, exercise, involvement in activities, and mindfulness

training.

6. What is the student’s level of motivation? If a student lacks
interest or finds a task boring, he or she may perform poorly.
This factor needs to be teased apart thoroughly because a lack
of motivation for a given task is one thing, but for life in general,
it is another.

A well-written evaluation should provide information that will

answer questions such as those posed here. Testing is more than

just numbers, and it is important to ask questions before rejecting or
accepting a student on the basis of a processing speed or 1Q score. r_’k

Caryl Frankenberger can be reached at caryl@
frankenbergerassociates.com

Advertisement

differences and autism spectrum disorders through:

e A three-year Undergraduate Program
e A lifelong Community Living Program after graduation

Minnesota Life College
I FE 7501 Logan Ave S, Richfield, MN 55423
612.876.9431 // info@mnlifecollege.org

COLLEGES . .
Real Skills for Real Life~-  WWW.minnesotalifecollege.org

Teaching Real Skills for Real Life® since 1996, Minnesota Life College (MLC) offers
employment, social, and life skills training for young adults affected by learning

e A Summer Internship Program 3-week experience (ages 17-26)

Contact us today to find out if Minnesota Life College is the right fit for a young adult in your life.

Our graduates live independent, seH—suHicient, full lives.

Not just a college experience; a lifelong
partner to those who learn differently.

2015 \LC Dakes
May |

Summer Internship Program
(SIP) Application Deadline

August (4

New Student Orientation

October 9-10
MLC Open House Events

December |

Early Enrollment Deadline
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The Glenholme School is a therapeutic boarding
school that provides a positive and nurturing setting
and individualized services designed to help students
become competent, socially and academically.

¢ High functioning autism spectrum disorders,
ADHD, OCD, Tourette’s, anxiety and various
learning differences.

* Boys and girls, ages 10 to 21

¢ Positive Behavior Supports

* Multimedia-based Curriculum

¢ Executive Functioning Skills

¢ Character Development LA

¢ Social Instruction

Enrollment is open to Glenholme’s middle school
and high school, as well as the summer and transition
programs. Contact Admissions today.

Thg Glenholme School

A learning tradition

T: (860) 868-7377 | F: (860) 868-7413
www.theglenholmeschool.org
Washington, Connecticut

Devereux »

Does your child
struggle to
read and write?

e
LANDMARK IS THE

5
GAME CHANGER ¢ 1%

Students in GRADES 1-12 can get a fresh start at

LANDMARK SCHOOL'S SUMMER PROGRAM
FIND OUT MORE! landmarkschool.org/summer

PRIDES CROSSING, MASSACHUSETTS « 978.236.3000
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Preparing for Success

Students with Learning

Differences Can Succeed

CIP is one of the most
comprehensive programs
in the world for assisting
young adults with learning
differences to succeed in
college, employment, and
independent living.

Admissions Criteria

e Ages 18 to 26

e Documented diagnosis of
Asperger’s, High-Functioning
Autism, PDD-NOS, ADHD, NLD,
Dyslexia or other LD

e High level of motivation to
meet program goals

e Full scale 1Q of 80 and above

e Potential to live and attend
college or career program
independently

* Emotional, behavioral, and
psychological stability

We graduate young men
and women of confidence,
character, and integrity
capable of making
contributions to society
and claiming their place
as citizens of the world.

Follow us on: l\iiﬁg
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* Loves flying and music * Now enrolled at Utah

e Completing degree in State University
Aviation Management * Working on Special

e Started his own mobile DJ service Education degree

e Living independently e Living in a dorm with

¢ Working part-time roommates

“I am doing incredibly well.
CIP really prepared me.”

¢ Employed since 2012
as a file clerk

¢ Continuing his education

* Earned a Microsoft Office
Certification

e Living independently
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after graduating
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e Employed at REI
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Assessing the Assessment

by Carmen Tercilla, MBA, IECA Associate Member (FL)

During the November 2014 IECA National
Conference, educational psychologist and
IECA member, Laura Seese, PhD (CT),
presented a pre-conference workshop on
psycho-educational testing. This focused on

helping IECs increase their understanding of

testing methodologies and how student ability
and performance are connected. Following are

highlights of the presentation.
What Is Assessment and Why Is It Important to IECs?

A comprehensive psycho-educational evaluation is designed to
examine a wide variety of abilities. These include intellectual,
academic, language, social, emotional, behavioral, and independent
living skills. The primary focus for school-age clients is often

their intellectual abilities and educational achievement—as a way
of measuring cognitive strengths and weaknesses. In addition

to overall 1Q, intelligence tests explore innate abilities for short-

term and long-term memory, attention, speed, and auditory and

visual processing based on how well the client remembers facts,
can organize a visual field, or assemble a puzzle. On the other
hand, educational tests such as the Woodcock-Johnson Tests of
Achievement (WJ-IIl) measure what has been learned in school for

such skills as reading, writing, spelling, and math.

Seese explained that psychological assessment focuses on problem
solving and decision making. The main objective of the assessment
is to provide valuable information to answer specific questions that
will help IECs make relevant recommendations for their clients.
During an assessment, the evaluator will integrate data from various
areas and evaluate the individual within a problem situation,

using the information generated by the assessment to formulate

alternative solutions to the problem.

When IECs recommend an evaluation, they should seek an assessor
who is an excellent clinician, an expert in human behavior, and able
to interpret the test scores within the context of the individual’s

life. Because many factors impact the results of an assessment, it

continued on page 14
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Assessment, from page 13

is important to consider aspects related to the evaluator that may
have an influence, such as their familiarity with the test materials,
skill in administration, level of prompting, and their particular
scoring style. Seese shared the results of research studies that
concluded that verbal reinforcement and friendly conversation can
bring increases of up to 13 1Q points on average. Additional factors
that can affect test scores include environmental factors, such as
noise or heat in the testing room, or issues affecting the examinee,

such as test anxiety or physical status.
Who Should Conduct the Assessment?

How can an IEC decide on the appropriate referral for who

should conduct the assessment? Specialists have their particular
areas of expertise. Educational psychologists focus on learning
and looking at the impact of disabilities on learning, memory,
attention, and emotional functioning in the school setting. They
track the efficacy of educational interventions that are put in place.
Clinical psychologists look for alleviation of human problems

with particular attention to emotional and behavioral challenges.
The neuropsychologist is the expert on the structure and function
of the brain and addresses the relationship between the brain

and behavior. Forensic psychologists conduct court-ordered

assessments and work with the juvenile and family courts. When
determining who might be the right evaluator for your client,
consider factors that may affect rapport with the examinee, such as
personality, age, and experience. Desired outcomes can also play a
significant role. For example, a neuropsychologist could be the best
alternative if you anticipate that specific medications will be part of

the strategies.
What Are the Guidelines for Analyzing the 1Q Test Scores?

Seese provided an excellent approach to reviewing 1Q tests results,
such as the Wechsler Intelligence Scale for Children® (WISC)

and Wechsler Adult Intelligence Scale (WAIS), and recommends

a step-by-step process following a top-down review to facilitate
understanding the data. She emphasized that the same approach
can also be used for tests like the Woodcock-Johnson Tests of
Achievement-Revised (WJ-III).

In her five-step approach, the first step looks into the Full Scale

1Q (FSIQ). The FSIQ is the most reliable and valid score. It is
considered the first step because it provides the overall context for
evaluating other abilities as well as performance on other tests.
The FSIQ ultimately serves as a global estimate of overall mental
ability, presenting the person’s relative standing in comparison to

Same-age peers.

Advertisement

Fairleigh Dickinson University’s

Regional Center for
College Students with
Learning Disabilities

PROGRAM HIGHLIGHTS

LEARN MORE AT:

Empowering students with language-based learning disabilities
to realize their full potential as successful learners.

¢ A structured plan of intensive advisement, academic support, assistive
technology and counseling services tailored to the needs of each student.

¢ One of the few university-based programs to offer comprehensive LD support
services throughout four years of study — at no additional charge.

¢ Qutstanding record of academic performance, retention and graduation rates.

web: www.fdu.edu/rcsld ¢« Email: rcsld@fdu.edu ¢ Phone: 201-692-2087

Featuring 100+ Associate &
Bachelor's Degrees « Summer
Studies for College-Bound
High School Students

THE LEADER IN GLOBAL EDUCATION

FAIRLEIGH

DICKINSON
UNIVERSITY

fdu.edu/rcsld

Florham Campus e Madison, NJ
Metropolitan Campus e« Teaneck, NJ

14 IECA INSIGHTS

April/May 2015



Special Focus

The second step looks into the Verbal (VIQ) and Performance (PIQ)
abilities. IECs must note the difference between the VIQ and PIQ (the
Verbal Comprehension Index and Perceptual Reasoning Index). A
statistically significant difference is a 15-point difference, 1 standard
deviation. This difference may be the result of cognitive style,

sensory deficits, information processing, or speed.

The third step
explores subset
variability
within scales.
IECs should
pay attention
to how the
individual
subtests
deviate from
the average
VIQ or PIQ

and, as Seese
suggests,
“examine the
data behind the
scores.” For
example, is a
low score on

Block Design

the result of an
inability to create designs or an inability to create them within the
designated time limits? She also offered a guideline for strengths
and weaknesses that are three or more points above/below the

mean and emphasized that some inter-test scatter is to be expected.

In the fourth step, the inter-subtest and intra-subtest variability is
examined, looking at how each individual subtest deviates from the
overall mean. As items become more challenging, some students
demonstrate ability to pass easier items and fail during more
difficult ones, while others fail easy items yet are able to pass hard

ones possibly signaling attention or memory deficits.

The last step is the qualitative analysis, which focuses on the
responses themselves, particularly for Information, Vocabulary,
Comprehension, and Similarities. Content may reflect social issues

or problems with psychological functioning.
Enhanced Test

David Wechsler originally developed the Wechsler Intelligence Scale
for Children or WISC in 1949. In 2003, the fourth edition of the WISC
was released and is currently used to determine the intellectual

strengths and weaknesses of children ages 6-16. The WISC-IV

April/May 2015

consists of four different indexes, each with their own subtests. On
October 2014, Pearson published the latest version of the test, the

WISC-V, and promises a tool “redesigned, retooled, and revamped,
with a number of improvements to provide a more comprehensive

picture of a child’s abilities.”
The enhancements made to WISC V include:

* The test continues to be available in traditional paper and pencil,
but Pearson now offers a new digital format. Examiners may
administer the test utilizing tablets. Through the Q-Interactive and
the Q-Global portions of the WISC-V, tests are administered and
scored online with an iPad which can impact the child’s experience
with the test.

» There are significant changes to the testing time. The FSIQ can
now be computed 25 minutes faster than with the WISC-IV. For the
7 core subtests in the new version (versus 10 in the WISC-IV), the

WISC-V takes 10 minutes fewer to administer.

» There is increased coverage of cognitive processes, important to

specific learning disability (SLD) identification and intervention.

* WISC-IV has four components to 1Q, which include Verbal
Comprehension, Perceptual Reasoning, Working Memory,
and Processing Speed. With the WISC-V, there are now five
components as well as two new indexes, with Visual Spatial
replacing Perceptual Reasoning and Fluid Reasoning. In addition,
the test offers new composite scores for Quantitative Reasoning,
Auditory Working Memory, Naming Speed, Symbol Translation,

and Storage/Retrieval.

» Simplified, briefer instructions with reduced vocabulary level and
modernized content with visual stimuli are features of the WISC-V.
Colors in the test materials have also been changed to reduce the

impact for students who might be color blind.

As of the date of this article, few evaluators have made the switch
from WISC-IV to WISC-V; however, Seese shared that guidelines
require implementation of new tests (which have updated norms)

within one year of publication.

Seese’s pre-conference workshop provided an excellent outline for
how to approach the psycho-educational evaluation. We learned
the importance of looking for a pattern that illustrates important
information about a student’s learning style, detailed by specific
strengths and weaknesses. IECA’s pre-conference workshops offer
a unique opportunity to dig deeper into topics of interest. The LD
Committee coordinates workshops before every national meeting
to cover relevant topics that help all IECs better serve the needs of

students with learning differences. ’_‘k

Carmen Tercilla can be reached at carmen@ctcollegetactics.com
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Understanding the Needs of Exceptional Students When Assessing
Appropriate Educational Schools and Programs

by Dana Stahl, MEd, IECA Associate Member (NY)

Individual profiles provide essential
information for educators. Interpreting these
formal evaluations enables educators to build
on the recommendations in the profiles to
create effective teaching strategies for their

students with learning issues. Using these

profiles to supplement their own observations,
educators can distinguish among various
learning and behavior issues, better understand their students’
individual differences, and design successful academic lessons.
Independent Educational Consultants (IECs) can deepen their skill
sets by using the profiles to gain insight into the academic, social,
and emotional issues that exceptional students face, thus gaining

an increased command of their client’s unique learning needs and

expanding their ability to secure appropriate educational placements.

It is important to define the behaviors associated with learning

issues that are frequently observed in children with learning
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disabilities, ADHD, and Asperger syndrome, so that IECs recognize

the relationship between classroom behavior and learning issues
and can confidently assess the educational environment in which
their clients will obtain the most benefit. There are typical behaviors
exhibited by exceptional students that scores of educators observe in
their classrooms every day, and IECs will benefit from understanding

how the following learning issues correlate with those behaviors:

» Anxiety about academic performance. Interferes with the learning
process because students tend to shut down and not “hear” what
is being presented. Require continued guidance in the how-to

process in preparing for assignments and tests.

Anxiety during transitions. Difficulty settling into class and
transitioning from one task to another. Experiences uncertainty and
a disconnect in the learning process. Appears ill-prepared for class

and unable to begin the class period.

Attending to academic task. Loses focus and begins side talks with
peers. Appears to daydream and then “re-enters” the discussion.
Unable to transition from one part of the lesson to another. Visible

disconnect from directions to execution of tasks.

Decoding skills. Difficulty sounding out unfamiliar words and
reading with expression. Reading rate, accuracy, and fluency all
underdeveloped, despite student being capable of discerning the

content of the text.

Executive functioning. Difficulty planning a series of steps to
solve a problem or orchestrate the initiation and completion of an
assignment. Difficulty drawing inferences and processing abstract

concepts. )
continued on page 18
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Understanding Needs, from page 17

- Expressive language difficulty. Undeveloped vocabulary and
linguistic skills do not allow ideas to be verbally expressed with
ease or in detail. Contributions to conversations and written

production are limited and unsophisticated.

Immature social-emotional development. Social adaptation among
peers and faculty is underdeveloped. Limited ability to accept
constructive criticism or work positively with peers. Not open to

compromise and has difficulty accepting different perspectives.

.

Immature social judgment. Age-appropriate social interactions
with peers are underdeveloped and often disruptive. Not able to

pick up on social cues and comments.

Information overload. Difficulty producing and performing work

due to the multilevel demands of quantity and content.

Listening skills. Difficulty remaining connected during class
discussions. Difficulty processing and assimilating information that
is presented orally. Difficulty filtering out what is not important

when information is being presented orally.

Organization/time management. Difficulty organizing notes and

papers in a notebook as well as assessing how much time an

Advertisement
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assignment will take. Has a hard time negotiating schoolwork

independently.

Processing speed. Reduced productivity in completing

assignments in timely fashion.

Reading comprehension skills. Avoids reading assigned text.
Difficulty making interpretive analysis of reading material. Misses

salient points of text and often unable to follow written directions.

Working memory. A disconnect in processing and holding onto
information that is being presented. Demonstrates difficulty
with tasks that require internal manipulation or organization of

information.

Written language skills. Difficulty relaying ideas in an organized
and concise manner. Vocabulary use is simple and ideas presented
are simplistic. Summaries of content material are underdeveloped

and without direction.

There are numerous day and boarding schools that address specific
learning issues. IECs who understand how to thoroughly evaluate

a student’s profile will be better able to analyze the students from

an academic and social-emotional perspective, thus ensuring the
selection of an educational program model that suits the student’s
specific strengths and vulnerabilities. Some schools specialize in
specific areas, such as language-based learning disabilities, ADHD, or
Asperger syndrome. And others offer an array of services to students
with academic and emotional support embedded in their programs,
but not a focal point of the day. In selecting appropriate schools and
placements for clients, IECs must focus on the level of therapeutic
and academic support offered as well as the difficulty of the curricula
and the method of assessment used in the school. Discussion must
occur to determine if this method of assessment is process oriented
or end-product based. The extracurricular activities available at the
school in athletics, music, art, and drama are also important because
exceptional students often excel in areas outside the classroom,

and it is in the venue of extracurricular activities that they find the

confidence to sit, listen, and learn in a more structured environment.

As IECs expand their knowledge base of the typical behaviors
frequently observed by educators in the classroom and develop

a greater grasp of effective teaching strategies presented through
differentiated instruction, they will become familiar with the
language of learning specialists. They will then be better equipped
to evaluate the appropriateness of an educational program and offer
suitable client placement. Having an in-depth understanding of the
social-emotional and academic profiles of exceptional students is
essential in order to place clients in the optimum school or program

for the their specific needs. d

Dana Stahl can be reached at danastahl35@gmail.com
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Taming the Tiger of Test Anxiety

by Jed Applerouth, PhD, Founder, Applerouth Tutoring Services

Tests can be stressful. Any time we are being

evaluated, we naturally feel a degree of stress.
Stress can keep us on our toes, allowing us to
fully engage and deliver optimal performance,

or it can flood us, overwhelming and drastically

impairing our performance. Take a moment
to remember a time when you felt some anxiety about a test: an
admissions test, a challenging final, a certification exam. Recall the
emotions, the bodily sensations, the thoughts that ran through your
head as you sat for that exam. In that stressed condition, how good

were you at regulating your anxiety? How good are you now? Any

improvement? Most likely your emotional self-regulatory mechanism

is much more robust in adulthood than it was in adolescence. As
you work with students who are struggling to regulate their anxiety
on tests, you can be a powerful source of empathy and information

to help them with this task.

Test anxiety appears as early as elementary school; becomes more
prevalent in high school; and can endure into college, graduate
school, and beyond. Academic research has found that 61% of
students will experience test anxiety at some point during high
school and 26% of students will experience test-anxiety on a regular
basis." Test anxiety is more prevalent today among US students than

at any prior time.

Certain student populations are more vulnerable to test anxiety
than others, including students with disabilities, attentional deficits,
and perfectionistic tendencies. Students under performance
pressure (whether from peers and family or because of placement
in talented and gifted classes) are also more likely to experience
test anxiety. Girls are more likely than boys to experience all forms
of academic anxiety, including test anxiety. Research shows that
this anxiety differential contributes to gender gaps in standardized
test scores?. Test anxiety manifests in a variety of forms. Students
may experience affective symptoms, such as excessive worry

or fear; physiological symptoms, such as a dry mouth or upset
stomach; behavioral symptoms, such as avoiding testing events
or cheating on tests; or cognitive symptoms, such as inattention

or cognitive obstruction (a flood of distracting thoughts) during a
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test. Elementary students have a greater tendency to exhibit the
physiological symptoms of test anxiety, while older students have
a greater likelihood of experiencing its behavioral and affective

symptoms?.

When you have students who are spending excessive time preparing
for tests coupled with low performance, test anxiety may be a

factor. Similarly, if you notice students exhibiting avoidant behavior,
such as developing strange illnesses before big tests or putting off
preparation for tests, test anxiety may be an issue. Left unchecked,
test anxiety can lead to feelings of frustration, diminished academic
motivation, lower self-evaluation and self-esteem, and a greater

tendency to cheat on tests or devalue them.

If you think a student may be experiencing test anxiety, it is
important to determine whether there are other confounding
factors, such as processing speed deficits, skill deficits, or learning

differences, underlying the anxiety response. Some students feel

continued on page 22
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Test Anxiety, from page 21

anxiety simply because they cannot finish in the allotted time or are

struggling to process the information on a test.

4
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Understanding the Mechanism of Test Anxiety

If we can teach students how anxiety functions in the body, we can
empower them to better self-regulate the anxiety mechanism. The
linchpin of the anxiety system is the amygdala, the almond-shaped
group of nuclei, embedded deep in the temporal lobe, responsible
for identifying threats in the environment and preparing the body
to face imminent danger. Once a student identifies a test or exam
as a threat, stress hormones are released into the blood stream, the
sympathetic nervous system engages, and the body prepares for a

fight-flight-freeze-or-fold response.

Once activated, the anxiety/stress response can run rampant or be
deactivated by intentional, mindful, focused efforts. Self-regulation
is an inside job; it's an acquired skill that we tend to develop with
age and experience. An individual skilled at self-regulation can quiet
the initial activity of the amygdala and reduce the stress response.
The key to self-regulation is the frontal cortex, the reasoning center
of our brain, that can regulate the activity of the amygdala by
sending neural messengers such as GABA (gamma-aminobutyric
acid) to inhibit stress hormone secretion and activate the calming

parasympathetic nervous system.
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One of the primary reasons test anxiety can be so debilitating for
your students lies in the flooding of stress hormones during an

assessment. There is nothing wrong with a little cortisol (one of

the principal stress hormones). In fact, researchers have found
that the best test takers show an increase in cortisol levels
immediately before and during tests. A moderate uptick
elevates our attention, heightens our focus, and allows us to
perform at peak levels; however, excessive levels of stress
hormones impair the functioning of working memory and
have been found to inhibit the retrieval of already stored
information. As stress hormones rise beyond optimal
levels, students will find themselves struggling to
remember material they have previously studied and

mastered.

In addition, test anxiety eats up available cognitive
capacity through the mechanism of cognitive
obstruction. We can only hold so much information
in our minds at one given time. As limited capacity
is used up by distracting thoughts, negative self-

talk, and fearful cognitions, performance becomes
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impaired. The ability to organize one’s thoughts and concentrate on
the given task will be disrupted. Researchers have found that students
who suffer from test anxiety dedicate up to 40% of their time on task-

irrelevant thoughts!

The one-two punch of diminished working memory function

because of stress hormones and cognitive obstruction because of

task-irrelevant cognitions can put a serious damper on performance.

And in this diminished state, test-anxious students may feel
overwhelmed, frustrated, helpless, and discouraged. But there is

hope for those students—and you can be part of the solution.

Ways to Help Your Students Manage Test Anxiety

Because test anxiety manifests behaviorally, cognitively,
physiologically, and emotionally, there are many potential
interventions you can use to help your students. Here are some

techniques that may be useful:

Normalize test anxiety. We can let our students in on the secret that
we too experience anxiety, and many of us have had to face test

anxiety during our academic lives. This helps students realize that

they are not alone. You could even volunteer the manner in which
you regulate your own anxiety to encourage students to develop

strategies that will be effective for them.

Draw skills from other domains of competence. Students can
look to their own lives to see where they have been successful

in regulating stress or anxiety. Many students have had to face
performance conditions in athletics, performing arts, or other
domains. Students can learn to evoke strategies that have already

worked for them and bring those to the test.

Teach students the underlying mechanism of anxiety. A little
neuroscience goes a long way. Students who understand how
stress hormones and self-regulation work can better manage their

anxiety responses.

Encourage students to write about their test anxiety. Writing
about fears and anxieties enhances self-regulation. Research from
the University of Chicago* reveals that 10 minutes of expressive
writing about test anxiety significantly reduces anxiety and
improves performance.

continued on page 24
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Test Anxiety, from page 23

Advertisement

Help students to reappraise their arousal. Students may
misinterpret the physiological symptoms of arousal (e.g., sweaty
palms and rapid heartbeat) as evidence that they are not ready
for a test. This is anything but the case! Such symptoms result
from the moderate increase in stress hormones that are needed
to facilitate sustained focus and cognitive effort. And many great
test takers feel those symptoms before a test. Explaining to
students that some physical symptoms are in fact beneficial for
thinking and reasoning has been shown to significantly enhance

test performance.

Reinforce a flexible rather than fixed mindset. Carol Dweck’s
research shows that students with a fixed view of intelligence

will view tests as an opportunity for failure and a threat to their

identity. Students with a growth mindset will be less likely to fear
a test or its outcomes and more likely to view a test as a challenge

that can be mastered.

 J
Help students manage their self-talk. You can help students correct
their maladaptive self-talk and retire the “I'm a bad test taker”

mantra. Encourage your students to be very careful of the messages

Lea—rning Diﬁe rences they give themselves before and during a test, and help them shift

self-talk towards the positive. Students need to learn to access their

Forman is a coed college prep school for bright inner coach, their internal voice of support—you can help model
students who learn differently. Teachers are this for them. Encourage students to use internal “you statements”
trained in the latest research. Confidence in rather than “| statements” to self-regulate and self-motivate:
academics, the arts, and 23 competitive athletic “Jennifer, you can do this; you've prepared and you've got this.”
offerings lead to 100% college acceptance. Researchers have found that this shift to the third person enhances
Grades 9-PG. self-regulation.

Use cognitive rehearsal and active imagination. Walk your students

To learn about our Summer Program, go _ R
through a guided visualization of the perfect test day. Help them

to: formanschool.org/summer. . _ N
create a vivid experience of their optimal performance and
encourage them to repeat it. This primes the brain for success on

test day.

I i' ORMAN Give students some success to enhance self-efficacy. Students with

greater self-efficacy for testing exhibit lower test anxiety. If students

12 NORFOLK ROAD e LITCHFIELD, CT can demonstrate mastery in limited practice conditions, it can lead
860.567.1802 « FORMANSCHOOL.ORG them to reappraise their abilities and build confidence that they can

succeed on the official test.
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Ensure that your student has the necessary content knowledge and
test-taking skills. Students who are test wise and have mastered the
relevant content are less likely to experience test anxiety than those

who are underprepared or less familiar with test-taking strategies.

Teach students to use the body to reduce anxiety. When the body
is relaxed and the breath is slow and measured, anxiety tends to
decrease. Students can learn some basic relaxation skills to help
quiet the mind when arousal peaks. Students can practice closing
their eyes and taking several deep breaths or tensing and relaxing
muscles to help calm themselves. Some students like to practice
meditation and mindfulness as a means of self-regulation; others
benefit from vigorous exercise the morning of a test. During the
test, some students will place a hand on their heart and breathe in
slowly to calm arousal; others benefit from interventions, such as

tapping, which help calm the nervous system.

Encourage proper diet and sleep hygiene. Hungry, tired students
will have a harder time self-regulating on test day. Ensure that
students have proper sleep for the two days leading up to the test
and go into the test fully nourished, with snacks prepared for breaks

during a longer assessment.

Simulate the anxiety-inducing conditions to facilitate self-
regulatory practice. Test anxiety is state-specific, manifesting only
under certain conditions. Encourage your students to practice their
self-regulatory skills in conditions that closely approximate official

testing conditions. Practice tests are ideal for this purpose.

Enhance self-nurturing on test day. Students can increase their
self-nurturing behaviors before a test: eating a favorite breakfast;
playing enjoyable music on the way to the test center; arriving
with plenty of time; and giving themselves positive, encouraging

messages.

Reducing external sources of anxiety. Parental hovering and
anxiety can negatively affect students. You may need to encourage
a student’s parents to decrease some of the attention, focus, and

pressure on testing outcomes.

When you introduce potential interventions to your students,
ensure that you do so early enough to allow them to practice

long before the official test day.
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In Closing

Engaging in this work helps strengthen the empathic connection
with your students and reinforces the positive therapeutic
alliance. By coaching your students on ways to tackle test anxiety,
you will help them learn to self-regulate. This is a fundamental
life skill that will transfer to other domains and benefit them for

years to come. _";k

Jed Applerouth can be reached at jed@applerouth.com

1. Beidel, D. C., Turner, M.W., & Trager, K. N. (1994). Test anxiety
and childhood anxiety disorders in African American and White

school children. Journal of Anxiety Disorders, 8, 169-179.

2. Hannon, B. (2012). Test anxiety and performance-avoidance
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Significant predictors of test anxiety among students with and
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-"ﬂay & Boardlng School
692 Grades | Learning Differences
o 414'Brymer Creek Road
McDonald, TN 37353

Empowering students who have learning differences
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Fryeburg A(*ademy ] P-4

LY.

Find your place in the world

An 1nd1v1duahzed approach

on executive-skills building

-& l and increasing independent
e

earning Support Program

Traditional tutorial
assistance with emphasis

self-management.

Our one on one daily learning
support program will highlight:

» Content-area support
« Study Skills
« Reading and writing strategies
« Growth in self-advocacy
and self-management

Summer Programs for grades 7-10

admissions@fryeburgacademy.org

Day / Boarding for
Grades 9-12 / PG

(207) 935-2013
www.fryeburgacademy.org

WELLIAM | By

We Promise! px

The Newberry College Tuition Promise guarantees
students their tuition won’t increase for the four years
they're in school, so they can focus on what matters
most — getting a great liberal arts education.

| TEACHING A PRIORITY
Students get the personal attention
they need to thrive academically.

8 GENEROUS FINANCIAL AID
Nearly all students receive some
| form of financial assistance.

# FIRST CLASS ACADEMICS
. Career-focused liberal arts
curriculum develops the
whole student.

www.newberry.edu

Newberry College

recognized as one of

eight private colleges

worth the time and

money in “Is College

Worth It?”
- by former U.S. Secretary of
Education William J. Bennett

COMPETITIVE ATHLETICS
17 NCAA D-ll men’s and women'’s
sports; cheerleading and dance.

IDEAL LOCATION

Beautiful 90-acre campus in
historic Newberry, South Carolina
offers small-town safety with
big-city convenience nearby.

NEWBERRY

"A\ COLLEGE

803-321-5127
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Middle & High School | Tutoring | Enrichment | Classes for Credit

Fusion Academy believes students who feel like they “belong”
have a better chance of succeeding...even the quirky ones who
see the world a little differently. If traditional just isn’t working,
and you need a one-to-one learning environment that values

o —
individuality, come see what makes our students feel like they are qulon
part of a successful “tribe.”

Learn more: Join one of our campuses for an event!
www.fusionacademy.com

California: Los Angeles | Pasadena | South Bay | Warner Center | Huntington Beach | Los Gatos
Marin | San Francisco | San Mateo | Walnut Creek | Solana Beach | Palo Alto | Miracle Mile
New York: Brooklyn | Lincoln Center | Park Avenue | Woodbury New Jersey: Morristown
Princeton | Englewood Texas: Dallas | Plano | Houston Galleria | Austin | The Woodlands
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Maplebrook School

+ Faculty trained to help students with

Westbrook, Connecticut complex leamning differences such as:
central auditory processing, ADHD,
Several IECA members participated on the Connecticut Shore Tour dyslexia, reading, writing and math
and visited Oxford Academy. Pictured here: (left to right) Marti disorders.
White, dean of studies; Mall LaSota, dean of students; associate + Individualized Reading Programs Fob mons ntsrmalion

member Elizabeth Hall Olszewski, (NH); David J. Tuttle, director on the school or for

o : information Session
+ Small group and individual Wiorials dales, call Christine st

(845) 373-8191.

of admissions; associate member Jamie Goodman (IL); Phil

Cocchiola, head of school; associate member Jordan Burstein (IL). + College prep program

+ Responsibility Increases Self-Esteem
(RISE) Program & Character Education

Scottsdale, Arizona

IECA President Gail Meyer (CA), and three IECA staff members
joined IECA members and more than two-dozen program, school, We Make the Difference
and college administrators. The group, charged with helping to
create curriculum for the 2015 Fall Conference, explored issues as
diverse as parent advising, brain theory, synthetic drugs, autism

spectrum, and admission challenges.

Now Accepting

Applications

For 70 years, Maplebrook has
provided a quality education
complete with academics,
athletics and extra-curricular
activities in a family-like,
nurturing environment.

WWW.MAPLEBROCKSCHOOQL.ORG

, WY 12501

View from IECA'S Fall 2015 conference hotel
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ADHD, LD & HIGH-FUNCTIONING ASD
SOCIAL SKILLS PROGRAM, ACADEMIC PROGRAM

= CAMPER - STAFF

RATIO X
\
UVERDO MINIH&‘J J-I\L.-rJJJN..r
I TENNIS RED CROSS SWIMMING * DANCE
| GoLF * WATER-SKIING © Music
» ROCK CLIMBING + WAKEBOARDING + DRAMA/THEATER
» TEAM SPORTS +  SAILING + COMPUTERS
» FENCING + CANOEING/KAYAKING » PHOTOGRAPHY/VIDEO
* MOUNTAIN BOARPDING . PADDLE BOARDING + L.LTPROGRAM
» HORSEBACK RIDING * ROCKETRY * & MANY MORE!

l{mmmi): > NWJMA

HMMJM&JLS ATV

A COED, OVERNIGHT CAMP
IN VERMONT

WHERE QUIRKY CAMPERS THRIVE!

Akeela fosters friendship, belonging,
and community, all within a fun-filled, traditional
New England camp experience.

OTHER PROGRAMS OFFERED:

BEYOND AKEELA: Travel, adventure and
post-secondary skills for 11th & 12th graders

Famiy CAMP: Week-long summer camp for
the entire family in mid-August
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Academic Adventures

at FaySummer
for ages 10-14

Overnight academic enrichment
program with a fun, hands-on approach on
the beautiful campus of Fay School
in Southborough, Massachusetts

2 two-week sessions
July 12-24 & July 26-August 7

Courses for 2015
include:

« CSl Forensic Science
* Inventor Lab

+ Robotics

+ Creative Writing

* Newspapers 2.0

* Young Entrepreneurs,
and more!

. Plus

= Weekend trips,
swimming, ropes
courses, sports and
games, arts and crafts,
drama, music,

and other fun activities

(8

Register today for a summer to remember!

FaySummer at Fay School
Southborough, MA « 508.490.8371

faysummer.org
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Why I Belong

| worked as an English teacher for over two
decades; besides the students themselves,
what | missed most when | left the high
school environment was the sense of being

part of a group or team. When | began

working as an IEC in 2008, | dearly missed

that feeling of belonging.

This work can be very isolating, and even lonely at times, in my

experience.

| am grateful to be a member of IECA because of its high

professional standards, its countless resources, and its unflagging

focus on ethics. (Not to mention its many colorful characters!)

What | cherish most about this organization, however, is the

sense of collegiality | feel whenever | attend a conference, take a

tour, attend a webinar, or read the TalkList. Wherever a member
lives, no matter his or her background or particular focus, | know
we are comrades-in-arms who share a seriousness of purpose
as well as a passion for guiding students through their academic
and personal journeys. That's the real reason I'm so proud to call

myself a member of this organization.
Vita F. Cohen MA, MAT, IECA (IL)

Vita can be reached at vita@cohencollegeconsulting.com

Tell us why you belong to IECA!

Those chosen for publication will receive a
Starbucks gift card.

Advertisement

Transforming Potential.

Accelerating Achievement.

For more information contact:

Jay Wick, M.Ed.
Director of Admissions
863-676-6091
jay.wick@vanguardschool.org

Founded in 1966, the Vanguard School is a tully
accredited, college-preparatory boarding and day school
for average to above average learners, in grades 5-12 plus

post graduate. We focus on :ldL[il.il'J]"L'dEl‘ support lor
students with difficulties in reading, math, language
and social skills.

Located in beautiful Lake Wales, Florida.
Our clean air, temperate climate and nearness to
LEGOLAND, Disney World, Sca World,
Busch Gardens and other well known
attractions, allow our students to experience
the fun of living in Florida.

At Vanguard, we embrace students:
awith learning differences im_'fl!ding dyslexia,
executive functioning difficultics, attention
deficits or other language-based learning
disabilities.
2 We provide students with the knowledge and
skills necessary to navigate their way through

college and life.
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Cantinuing Education Clock Hours-are available for
all NACAC programming for secondary counselors
NACAL |5 an NECC Approved Continuing Education Provider
(AGEF™ ) and may offer NBCC approved clock hours far
evenls thal meel NBLC requirements. NACAD solaly

responsible for ail aspects-ol 1he program

A ] - \

MASTERING THE COLLEGE
ADMISSION PROCESS -

National Associalion for
College Admission Cownseling
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COMPASSROSE

HAS A TEEN YOU KNOW LOST SIGHT OF HER INNER COMPASS?

Located in Wabash, Indiana, Compass Rose Academy is a licensed residential treatment center for

troubled teens helping redirect, rebuild and restore girls ages 14-18 from around the country.

Compass Rose provides a positive, nurturing environment for teenage girls struggling with depression,
anxiety, ADHD, or bipolar disorder with a variety of acting out behaviors including running away, drug

use, risky sexual behavior, self-harm and defiance.

FOR MORE INFORMATION, CALL 260-569-4757 OR SIGN UP FOR OUR MONTHLY E-NEWSLETTERS
TODAY AT COMPASSROSEACADEMY.ORG.

0 /CompassRoseAcademyOnline o @CompassRoseAca /user/compassroseacademy
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Ethics

We Strive for Competence Part 2: School & Therapeutic Consulting

by Pamela Jobin, MEd Vice President for Ethics & Professional Practices, IECA (CO)

In my article on competence in the February/
March 2015 issue of Insights, | focused on
college and graduate school. This article will
focus on competence with learning issues

for school and therapeutic consulting. As
Independent Educational Consultants (IECs), we
all have our areas of specialty and are hired by

our clients to share our expertise by providing
options and guiding our clients through the admission process to
graduate schools, colleges, schools, or therapeutic programs. When
any of us try to practice outside our areas of competence, we do a
disservice to our clients, to ourselves, to one another, and to our
profession. And we are acting unethically according to our Principles
of Good Practice (PGP). Although such incidents are not widespread,
future incidents can be avoided by being more cautious and by
educating ourselves about potential pitfalls.

Respect Boundaries

PGP 1. Competence

A. Members practice within the boundaries of their competence,
which derives from relevant education, training, acquired knowledge
and professional experience. They are straightforward about what
they are—and are not—competent to do. In cases with elements
outside their competence, they either consult with or refer clients to
appropriate colleagues.

School consultants and therapeutic
consultants often overlap in working with
students in the same age group, typically
11-19 year olds although many therapeutic
consultants work with young adults as
well. Sometimes families approach a
school consultant asking for a boarding
school placement because their child is
struggling in school or at home. The hope
is that the structure, the small class size,
and the clear behavioral expectations of

a traditional boarding school will help the
student be successful. Very often that is
the case; however, there are cases that involve things the traditional
boarding school consultant feels ill-prepared to understand. For
instance, how serious is self-harm like cutting, substance abuse,

or running away from home? What does bipolar disorder mean?

Is it a red flag that the student is on two different psychotropic
medications? Could a previous sexual assault still affect behavior?
The short answer to all of these red flag questions is “yes.”

To ensure that the traditional boarding school IEC is practicing in his
or her area of competence and is not setting the child up for failure,
possible expulsion, and the loss of a year’s tuition, the IEC must
proceed cautiously. Several options are reasonable. One is to refer
the case to a therapeutic IEC. Another is to share concerns with the
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parent, get written permission to speak with the present therapist
or psychiatrist, and pose the question about whether traditional
boarding school makes sense. Perhaps a therapeutic placement

is indicated with that professional opinion, depending on the
severity of issues. It might also be possible to share the case with a
therapeutic consultant.

Learning issues pose another issue for both traditional school

and therapeutic consultants. Although they seem like common
problems, the IEC needs to understand the implications on

school programming for students with ADD and ADHD. Executive
functioning issues and slow processing speed often show up on
testing and all IECs need to be aware of how such issues affect daily
functioning, socialization, and academic progress. Students with a
diagnosis of autism, especially really bright but struggling students,
need to be assessed for appropriate placements. Since autism
(previously Asperger’'s Syndrome and PDD-NOS) and nonverbal
learning disabilities are on a spectrum, what is right for one student
could be overkill or under programming for another.

Continue to Learn

PGP 1. Competence

B. Members continually update their knowledge of educational
options, both in breadth and in depth, through such activities as site
visits, attendance at professional conferences, continuing education
and professional reading.

IECs are typically lifelong learners, and the
knowledge and competence they acquire
help their clients. There are so many ways
to gain competence in LD, school, and
therapeutic consulting.

The therapeutic committee has been
working on a “roadmap” of ways to gain
the therapeutic designation. The master
classes held on Saturday mornings at IECA
conferences have been excellent and, along
with webinars, are a great way to begin
gathering knowledge. College coursework
and focused conferences also are beneficial. Given the life-and-
death nature of some therapeutic cases, it is a designation to take
seriously.

Fortunately the LD specialists in IECA are willing to share their
expertise, if not share a case, to make sure we are all practicing
within our areas of competence. The LD committee has prepared
numerous documents that are available online in addition to working
on their roadmap to the +LD designation. Webinars, pre-conference
workshops, breakouts, and separate LD conferences, such as LDA,
are great ways for IECs to expand their skills.

School consultants know the intricacies of a wide range of boarding
continued on page 34
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Ethics, from page 33

schools and they are a great resource, but nothing substitutes for
numerous school visits by the individual consultant. NAIS, SSATB,
Small Boarding Schools Association, and TABS conferences would
also help an IEC broaden his or her knowledge of boarding schools.
Therapeutic consultants often find a need for a traditional boarding
school placement as a next step after a therapeutic placement.
Working towards an S designation makes sense for them to be
assured of a good match with the student.

Be Well-Informed

PGP 1. Competence

C. Members know and understand the philosophies, values,
missions, goals, approaches and methods of the schools,
universities, programs and therapeutic institutions they recommend.

It is important to know boarding schools and therapeutic programs
as thoroughly as possible. How has their history shaped their
mission? Is their mission evident during tours and observation

of daily activities? What is the social climate like? Where is the
balance between structure and freedom? What really happens in the
learning center—accommodation or remediation, skill acquisition,
time management, homework support? How much counseling
support on or off campus can a traditional boarding school offer

a student with emotional issues? In therapeutic programs, what is
the training and expertise of the academic staff around learning
issues? What level of dialectical behavior therapy (DBT) training
does the staff at a program espousing DBT have? What are the
daily interactions between students and staff like? How does
equine therapy help? Motivational interviewing? Cognitive behavior
therapy? Positive peer culture?

Know the Law

PGP 1. Competence
D. Members are familiar with and adhere to state and federal laws
relevant to their practices.

For therapeutic consultants, there are concerns about the age of
majority, which varies by state and can apply to having a child
transported to another state. When parents sign an interstate
compact and use a legitimate crisis intervention service,
however, those legalities are followed. Depending on the age of
a student and the state, just getting information from a therapist
or psychologist may be impossible without a child’s written
release. When an IEC is unsure, it is always wise to consult with
an attorney.

Paying for boarding school and treatment can be a burden

to a family. School consultants should be aware of financial

aid options. It is worth following H.R. 5477, the Enhancing
Educational Opportunities for All Students Act (still in
committee), that seeks to allow parents to use 529 education
savings accounts on pre-K12 education expenses. There is
already a federal mandate for parity for mental health treatment
and medical treatment, although insurance reimbursement is
often difficult to access.

Loans and tuition refund insurance are two areas where it is wise
to suggest that a family consult an attorney or a financial advisor.
Encourage parents to read the fine print on any tuition refund
insurance and contract. Therapeutic consultants need to be able
to suggest a number of loan options as well as companies that
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can help get insurance reimbursement while being careful not

to endorse any one of the options as right for a particular family.
Recently, therapeutic consultants have been approached to market
some unique funding options to their clients, but it seems wise to
be wary about endorsing anything not clearly understood. Again,
referring parents to a financial advisor would be prudent.

Tax implications for the costs of treatment and specialized schooling
are another area around which the IEC should be cautious.
Educational attorneys and financial advisors are the experts here.

In short, being aware of state and federal laws is one thing, selling
oneself as an expert in them should be avoided. Special education
law is an important area for all consultants dealing with this age
group to be familiar with. A website that can help keep a consultant
up-to-date is www.wrightslaw.com.

Conclusion

Real benefits of belonging to IECA are the ability to learn from and
support one another and the opportunities to expand our areas of
competence. We all have more we can learn. Let’s be generous in
sharing our knowledge and asking for help when we fear we may
be about to offer options to our clients in areas outside our areas of
competence. Perhaps a rule of thumb should be: asking one or two
questions is fine after you have done research, but a dozen or so is
too many. And, so as not to take advantage of someone’s expertise,
which they worked hard to gather, consider using a free mentor
from IECA if you are new to a specialty area, paying someone

to co-consult on a case, or passing the case on to someone who
has the expertise to serve the client most appropriately. The more
competent we all are individually, the more we benefit IECA and
raise the stature of our profession. A’

Pamela Jobin can be reached at pam@ejobin.com
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Changing lives...one student at a time.

A great mix of academics & activities for
students ages 6 to 14.
Year-Round and Summer-Only Programs Available.
www.oaklandschool.net
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There is so much more to your child than learning disabilities. What if there was a
boarding school that understood this as well as you? Riverview School is that school -
one that nurtures strengths, embraces differences and puts students on a firm footing
for life. Since 1957. Secondary & Transition Programs/Summer — Ages 11-22. Riverview

o School
www.riverviewschool.org
551 Route 6A, East Sandwich, Cape Cod, MA 02537 ... Changes Lives

¥ The support continues for transition to employment and college.

POST 12TH GRADE SUPPORT FOR
AGES 18 to 21: »“

¢ Autism Spectrum
¢ Anxiety Disorders
e ADHD %

¢ Tourette’s :

* Various learning differences

Students in our transition programs
learn higher levels of independence.
Glenholme’s professional support
and coaching provide assurance for
adult students and their families.

Enrollment is open. Call today.

The W
Glenholme School

The learning tradition continues.

T: (860) 868-7377 | F: (860) 868-7413
www.theglenholmeschool.org
Washington, Connecticut

» Devereux
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“ WHEELOCK =«

Colleges
of the Fenway

©

And it's available to you, just by attending one of the six COF colleges.

WHEELOCK COLLEGE
wheelock.edu

A four-year, private, coeducational college
with comprehensive arts, sciences, and
professional programs. Wheelock College
provides a transformational education to
students passionate about making the
world a better place-especially for children
and families.

EMMANUEL COLLEGE
emmanuel.edu

Emmanuel College is a coeducational,
residential Catholic liberal arts and sciences
college. Emmanuel educates students in

a dynamic learning community rooted in
the liberal arts and sciences and shaped

by strong ethical values and a Catholic

academic tradition.

WHEELOCK

COLLEGE
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MCPHS
mcphs.edu

An accredited, private institution specializing
in medical careers. Massachusetts College
of Pharmacy and Health Sciences (MCPHS)
prepares students for successful careers in
health care through excellence in teaching,
scholarship, research, professional service,
and community engagement.

WENTWORTH INSTITUTE
OF TECHNOLOGY
wit.edu

Wentworth provides a comprehensive
interdisciplinary, project-based education
in engineering, technology, design and
management that integrates classroom,
laboratory, studio, cooperative, and
experiential learning resulting in a
career-ready, skilled professional and
engaged citizen.

WENTWORTH

Institute of Technalogy

@MCERS

MassArt

Colleges ofthe Feany (coF) Colleges of the Fenway (COF) gives students the benefits of a university — access to a
wider range of social and academic experiences and opportunities — while maintaining the personal touch of a small college.
COF is a consortium that brings together the resources of six colleges in Boston’s famed Fenway Cultural District, one of the
city’s most lively and distinguished neighborhoods, to offer more — more classes, more clubs, more social activities.

MASSACHUSETTS COLLEGE
OF ART AND DESIGN
MassArt.edu

A public, independent college of visual and
applied art. Massachusetts College of Art
& Design strives to prepare students to
participate in the creative economy as fine
artists, designers, and art educators, and to
engage in the well being of their society.

SIMMONS COLLEGE
simmons.edu

A four-year, private, non-sectarian
undergraduate women'’s college with a
comprehensive liberal arts and professional
curriculum, and four coeducational graduate
professional schools. Transformative learning
that links passion with lifelong purpose.

MASSART

MASSACHUSETTS COLLEGE
OF ART AND DESIGN

@ SIMMONS
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Introductions

Please Welcome IECA’s New Professional Members

As the director of the School and Child
Care Search Service at
Columbia University,
Deborah S. Ashe (NY)
has spent the last six
years helping families
and students navigate
the dense landscape of
educational options in
the metropolitan New
York area. Before that, she spent 11 years as
the director of admission and financial aid
at Trevor Day School—where both of her
children graduated—and practiced law for
several years in New York and Alabama.

Deborah holds a JD from Cardozo School of
Law in New York City and an MA in English
and BA in Comparative Literature from the
University of Pittsburgh and is certified

to teach English as a second language. In
addition, she was a member of the board

of the Independent Schools Admissions
Association of Greater New York (ISAAGNY)
and acted as co-chair for a two-year term.

Taking advantage of all that New York City
offers, Deborah regularly attends the ballet,
opera, theater, concerts, and museum
exhibits. She also loves to bake, knit,
travel, read, and take classes and is looking
forward to a walking tour with her sister in
Tuscany this spring.

Deborah S. Ashe, MA, JD

1 Morningside Drive, #1212

New York, NY 10025

212-851-9183

deborah.ashe@gmail.com
www.worklife.columbia.edu/child-care-and-
schooling

Specialty: S
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Lisa Barrett (GA), an IEC for eight years, is
the owner and director
of 5 Points Prep in
Athens, Georgia, and
also serves as the
writing coach, helping
students of all ages
develop skills and

a love for writing.
Previously, she was the
director of Greenwich Education and Prep
in Greenwich, Connecticut, where she also
volunteered with the Boys and Girls Club.

Barrett has a doctorate in Higher and

Adult Education from Columbia University,
Teachers College, and as a former college
professor and administrator, has experience
in teaching and college counseling and
admissions. She attended IECA’s 2006
Summer Training Institute.

Barrett credits her three college-age sons
with inspiring her to become an IEC:
Matthew works for Teach for America

in Dallas; Max has a scholarship to the
University of Southern California Film
School; and Myles is on scholarship

at McGill University in Montreal. She
enjoys participating in continued learning
opportunities in film study, reading
groups, cultural programs (art, music, and
museums), and global education. When
possible, she loves to travel to visit her sons
as well as friends in New York City.

Lisa Barrett, EAD

5 Points Prep

1260 South Milledge Ave., Unit D
Athens GA 30605

770-519-3309
5pointsprep@gmail.com
Specialty: C

Dennis Eller (IN) has been an IEC for

3 years and is the
director of college
counseling at
Canterbury School

in Fort Wayne,
Indiana, where he

has been a college
counselor for 28 years
in a comprehensive
program that supports hundreds of
students each year as they explore their
options and find their best college matches.

He earned MAE and BS degrees from
Ball State University and continues his
own education by attending training and
workshops, including IECA’s Transitioning
to Private Practice workshop in 2007.

Dennis is also a member of NACAC and
IACAC, has presented multiple sessions
at NACAC and IACAC conferences, and
serves on the IACAC Admission Practices
Committee.

When he isn't visiting colleges or helping
students pursue their college dreams, he
keeps busy as the president of the Fort
Wayne Youtheatre board of directors and
as a member of his church council and
adult education committee. Along with

this wife Gale and their three children, he
enjoys traveling, gardening, golfing, sailing.

Dennis Eller, MAE

Eller’s College Connection
9301 Saratoga Road

Fort Wayne IN 46804
260-438-9745
elerscc@gmail.com
www.ellerscc.org
Specialty: C

continued on page 38
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Eva Garza-Nyer (TX) has been an IEC for 12
years. She is a college
and career counselor
at Austin High School
and a professor at
Austin Community
College. She also offers
counseling services
through Texas College
Advisor. After earning
her BA at the University of Texas, Austin,
she went on to earn her MEd, and PhD.

Garza-Nyer is a member of NACAC, TACAC,
and the College Board. She supports young
people in her community as a member of
the board of directors of Con Mi Madre,

an organization that empowers young
Latinas and their mothers to increase

their preparedness, participation, and
success in postsecondary education, and

of Breakthrough Austin, a program that
provides a path to college, starting in
middle school, for low-income students
who will be first-generation college
graduates.

Eva Garza-Nyer Ph.D.

Texas College Advisor

3103 Bee Caves Road, Suite 200
Austin TX 78746

512-659-1508
texascollegeadvisor@gmail.com
www.texascollegeadvisor.com
Specialty: C

IECA National Office

Phone: 703-591-4850

Roslye (Ros) Geuss (NY) has been an IEC
for 2 years, ever since
she relocated to New
York after spending

17 years as the higher
education and career
counselor at the
International School of
Luxembourg.

Ros holds a PhD in
Education Administration and Supervision
from the University of Maryland, College
Park, as well as an MEd in Education of the
Deaf-Blind, Multi-handicapped and a BA
in Elementary and Special Education from
Boston College.

Ros attended the IECA Summer Institute

in 2014. Her memberships include OACAC;
Career Thought Leaders; the National
Résumé Writers Association; and the
Professional Association of Résumé
Writers and Career Coaches, through which
she is certified as a career coach and an
employment interview professional. She
also received the Ordre de merite civile
d’Adolphe de Nassau Medal of Honor
presented by HRH The Grand Duke of
Luxembourg for her outstanding higher
education and career counseling services to
the royal family and the community.

In her spare time, Ros volunteers as a
career advocate for the local Dress for
Success Program and enjoys cooking,
gardening, and spending time with family
and friends. She and her husband Adam
have three daughters, Laura, Molly, and
Sarah.

Roslye Geuss, PhD
Fulfilling Futures

235 Route 308

Rhinebeck NY 12572
845-663-4308
ros@fulfillingfutures.com
www.fulfillingfutures.com
Specialty: C

3251 Old Lee Highway, Suite 510

info@IECAonline.com Fairfax, Virginia 22030

Mark Sklarow Sarah Brachman Rachel King

Chief Executive Officer Manager of Communications Conference Manager
ext. 6972 ext. 6971 ext. 6978 .
MSklarow@IECAonline.com Sarah@IECAonline.com Rachel@IECAonline.com
Sue DePra Diana Kane Valerie Vasquez-Guzman
Deputy Executive Director Manager of Member Outreach & Education Manager

ext. 6975 Engagement ext. 6977
Sue@IECAonline.com ext. 6973 Valerie@IECAonline.com

Diana@IECAonline.com
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Rebecca Joseph (CA) has been an IEC for
15 years. Since 2003,
she has trained teachers
for urban schools as an
associate professor for
the Charter College of
Education at California
State University Los
Angeles.

Rebecca has earned
a PhD in Urban Schooling from UCLA, an
MAT from Towson University, a BA from
Harvard University, and College Counseling
Certificate from UCLA Extension. She is a
member of WACAC, NACAC, and NCTE.

Rebecca is the founder of All College
Application Essays, a website and app

that consolidates information about essay
requirements from more than 750 colleges
and universities. Joseph volunteers across
the US promoting college access for all

and writes blog posts; gives webinars; and
presents at libraries, schools, nonprofits, and
conferences. She is committed to helping
economically disadvantaged students apply
to four-year colleges.

Rebecca is the proud owner of two beautiful
Vizslas (a pointer-retriever dog breed) and
is passionate about working out and taking
Yoga Booty Ballet.

Rebecca Joseph, PhD

Get Me To College

2243 Glendon Avenue

Los Angeles CA 90064
323-646-5759
getmetocollege@gmail.com
www.getmetocollege.org
Specialty: C

LeAnnette Bailey

Office Administrator

ext. 6970
LeAnnette@IECAonline.com

Amanda Fogler
Membership Associate
ext. 6974
Amanda@IECAonline.com

Mary Patrick
Accounting Specialist
ext. 6976
Mary@IECAonline.com
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~ In the News

Laura Barr (CO) was quoted in the article, Consultants Steer
Parents Through Maze of School Choice in Education Week on

February 3.

M. Ann Goode (MD) was a guest on Washington, DC’s NBC
Channel 4 Viewpoint public affairs show on February 15. The host,
Jim Handly, posed questions regarding early intervention for
college planning, options for students with learning differences,

and other related topics.

Steve Goodman (DC) and Katherine Cohen (NY) were quoted in
the Washington Post article, Imagine Seeing ‘Malia Obama’ on a

College-admission Application, on February 10.

Judy Bass (MD) wrote an article, College Prep: Breaking the Cycle
of Dependence for Attention Magazine (a publication of CHADD)

that was published in the February issue.

Associate member Laurie Weingarten (NJ) was featured in The
Chicago Tribune article, No More B-list Applicants at U. of I. for
lllinoisans on October 14; and in The Daily Pennsylvanian article,
Penn Likely to Join New College App Platform, Once It's Created on

November 24.

Katherine Cohen'’s article, The Truth About College Prep: Why
Students Should Start Early, was published on the Huffington Post

blog on January 26.

.3 Initiatives

Jill Rickel (FL) wrote an article for Applerouth’s blog, entitled One
Size Does Not Fit All: The College Search for Students with LD,
ADHD, Spectrum Disorders & Other Special Needs on February 11.

Jamie Dickenson (WV) was quoted in the Miami Herald article,
No-Debt College Not Real Option Anymore; in the December

8 NerdWallet article, The Best Money Moves for Students in
December; and in the ABC News WCHS article, Educational
Planner Gives Tips On How To Avoid Loans In College on

November 4.

Anne Wager (WA) was featured in the January 30 article,
University of Washington Reports Record Freshman Applications in

MyNorthwest.com.

Claire Law (SC) was featured in the article, Student Loans
Are Stressing Out Young Adults: Debt Takes Emotional Toll, on
February 6 in Main St.

Associate member Brittany Maschal (NY) was quoted in
TeenLife's blog several times recently: Dealing with Junior
Year Stress in September; How to Finalize Your College List in

November; and Is Early Decision Right for Your Teen? in October.

Hannah Serota (VA) wrote Getting Accommodations for the SAT/
ACT for Road2College.

Member Status
Change

Jamie Dickenson (WV) was appointed
by the governor of West Virginia to the
Board of Trustees of the West Virginia
College Prepaid Tuition and Savings

Program.

Kristin White (CT) published a new book,
It's the Student, Not the College: The
Secrets of Succeeding at Any School—
Without Going Broke or Crazy, available in
the IECA Bookstore.

Associate member Gibson Holmes
(FL) presented a session in February
on Hot Jobs and Majors: Careers of the
21st Century at the “College Fair Plus!”
sponsored by the Ponte Vedra, Florida
High PTO. Over 92 colleges presented.

April/May 2015

Vicky Newman (CT) received the YWCA's
2015 BRAVA Award, established in 1977
to recognize accomplished women,
proven executives, acknowledged
leaders in their fields and mentors in the
community. They reflect the YWCA's core

mission of empowering women.

Vicky Newman (right) with YWCA Greenwich
President & CEO, Adrienne Singer (left).

Please remove Bev Taylor (NY)
from your membership lists. Ms.
Taylor was removed from IECA
for violations of the Principles

of Good Practice, most notably,
Section lll, part D: Members are
clear and forthright about the
nature and scope of their services,
(ii) Members neither guarantee

placement nor outcomes.
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