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Why	
  has	
  the	
  ACT	
  dominated?	
  

•  Successful	
  markeDng	
  
•  Focus	
  on	
  achievement	
  versus	
  apDtude	
  	
  
•  Superior	
  Common	
  Core	
  alignment	
  
•  Securing	
  statewide	
  contracts	
  
•  PercepDon	
  of	
  the	
  ACT	
  as	
  a	
  mulD-­‐
purpose	
  test,	
  used	
  to	
  measure	
  school	
  
performance	
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The	
  New	
  SAT	
  appears	
  to	
  be	
  a	
  be\er	
  
test	
  than	
  the	
  current	
  SAT	
  or	
  ACT	
  

•  We	
  believe	
  it	
  will	
  be	
  a	
  be\er	
  predictor	
  of	
  college	
  
readiness	
  than	
  the	
  current	
  SAT	
  or	
  ACT,	
  but	
  we’ll	
  
need	
  to	
  wait	
  several	
  years	
  for	
  the	
  data	
  to	
  prove	
  
that	
  hypothesis	
  

•  The	
  New	
  SAT	
  will	
  raise	
  the	
  bar	
  for	
  students,	
  
emphasize	
  rigorous	
  standards,	
  and	
  criDcal	
  
thinking	
  

•  In	
  Dme,	
  colleges	
  may	
  even	
  come	
  to	
  prefer	
  this	
  
test:	
  Yale	
  and	
  U.	
  Rochester	
  have	
  stated	
  they	
  
prefer	
  the	
  revised	
  SAT	
  to	
  the	
  current	
  SAT	
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A	
  few	
  basics	
  about	
  the	
  new	
  SAT	
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How Important is Vocabulary?$

Test+ % questions that 
test vocab+

Source of Questions+

Old 
SAT$

36% of Reading 
questions$

19 SC’s + 5 VIC (All 
Reading)$

New 
SAT$

12.5% of Reading/
Writing$

9 VIC in Reading$
3 VIC in Writing$

ACT$ 8% of Reading$
3% of English$

3 VIC in Reading$
2 VIC in English$
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Section	
   College Board Standard	
   Examples	
  
Reading	
   Measure students’ understanding of words and 

phrases that are neither highly obscure nor 
specific to any field of study, whose specific 
meaning and purpose are derived in large part 
through the context in which they are used.	
  

bearing, flat, expert, 
directly, form, 
ambivalent, channel	
  

Writing	
   Recognize and correct confusion between 
commonly confused words (e.g., affect and effect) 
 

fair/fare,  
site/sight/cite, their/
they’re/there	
  

Choose between similar words with different 
connotations 	
  
	
  
Decide which word or phrase expresses an idea 
most clearly	
  

“devour” / “dispatch” / 
“overindulge on” / 
“dispose of”	
  

Recognize and correct cases of nonstandard 
expression (when words and phrases are used in a 
way not typical to standard written English)	
  

“law troubles” vs. “legal 
issues”	
  
	
  
“sharing advice” vs. 
“giving wisdom	
  

 
 
 

Which	
  standards	
  is	
  the	
  College	
  Board	
  
using	
  to	
  assess	
  vocabulary?	
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A	
  few	
  high	
  level	
  observaDons	
  about	
  
the	
  new	
  WriDng	
  test	
  

•  Increased	
  passage	
  complexity	
  (and	
  significant	
  
fluctuaDons	
  in	
  complexity)	
  

•  Passages	
  are	
  more	
  relevant	
  to	
  students	
  
•  Increased	
  focus	
  on	
  rhetorical	
  skills	
  
•  Requirement	
  for	
  students	
  to	
  understand	
  the	
  
passage	
  holisDcally	
  (a	
  departure	
  from	
  ACT,	
  where	
  
students	
  can	
  do	
  most	
  tasks	
  in	
  isolaDon)	
  

•  Vocabulary	
  shows	
  up	
  in	
  a	
  bigger	
  way	
  on	
  this	
  
secDon.	
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Old SAT$ New SAT$ ACT$

Standard English 
Conventions$

80%$ 45%$ 51%$

Expression of Ideas/ 
Rhetorical Skills$

20%$ 55%*+ 49%*$
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Writing Passage Complexity$

Test$ Average$
Words/Sentence$

Avg. Grade 
Level*$

New SAT Test 2$ 22$ 13$

New SAT Test 3$ 23$ 13$

PFACT 2014-2015$ 17$ 9$

PFACT 2009-2010$ 18$ 10$

SAT Passages (roughly 10th-11th grade reading level) are 
2-3 grade levels tougher than ACT English, more relevant to 
student experience and more academic. 
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Reading	
  



New	
  SAT	
  Reading	
  borrows	
  heavily	
  
from	
  the	
  ACT	
  

•  Like	
  the	
  ACT,	
  the	
  SAT	
  Reading	
  secDon	
  consists	
  
of	
  long	
  passages	
  from	
  the	
  domains	
  of	
  Science,	
  
Literature,	
  and	
  HumaniDes/Social	
  Studies.	
  	
  	
  

•  SAT	
  has	
  added	
  ACT	
  Science-­‐style	
  charts,	
  
graphs,	
  and	
  figures	
  into	
  the	
  science	
  passages.	
  

•  Textual	
  complexity	
  varies	
  by	
  passage,	
  with	
  
some	
  passage	
  as	
  difficult	
  as	
  those	
  found	
  on	
  
the	
  SAT	
  Literature	
  test	
  or	
  AP	
  English	
  test.	
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Passage	
  complexity	
  on	
  SAT	
  Reading	
  is	
  
significantly	
  greater	
  than	
  on	
  the	
  ACT	
  

This	
  is	
  informed	
  by	
  CCSSI	
  research	
  on	
  text	
  
complexity:	
  

“...while	
  the	
  complexity	
  of	
  reading	
  demands	
  for	
  
college,	
  career,	
  and	
  ciDzenship	
  have	
  held	
  steady	
  or	
  
risen	
  over	
  the	
  past	
  half	
  century,	
  the	
  complexity	
  of	
  
texts	
  students	
  are	
  exposed	
  to	
  has	
  steadily	
  
decreased	
  in	
  that	
  same	
  interval.	
  In	
  order	
  to	
  address	
  
this	
  gap,	
  the	
  CCSS	
  emphasize	
  increasing	
  the	
  
complexity	
  of	
  texts	
  students	
  read	
  as	
  a	
  key	
  element	
  
in	
  improving	
  reading	
  comprehension.”	
  

Source:	
  CCSS	
  Appendix	
  A:	
  New	
  Research	
  on	
  Text	
  Complexity	
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Spikes	
  in	
  difficulty	
  
•  Test	
  1:	
  	
  ImplicaDons	
  of	
  structure	
  of	
  DNA,	
  Watson	
  and	
  
Crick	
  (1953)	
  ScienDfic	
  Paper:	
  jargon,	
  and	
  complexity	
  

•  Test	
  2:	
  Charlo\e	
  Bronte,	
  the	
  Professor	
  (1857):	
  levels	
  of	
  
meaning,	
  structure,	
  archaic	
  language,	
  40	
  words	
  per	
  
sentence	
  (compared	
  to	
  26-­‐	
  rest	
  of	
  test)	
  

•  Test	
  3:	
  Decline	
  of	
  the	
  bees:	
  scienDfic	
  jargon,	
  
vocabulary	
  and	
  structure,	
  36	
  words	
  per	
  sentence	
  
(compared	
  to	
  24-­‐	
  rest	
  of	
  test)	
  

•  Test	
  4:	
  Edmund	
  Burke,	
  ReflecDons	
  on	
  the	
  French	
  Rev.	
  
(1790)	
  and	
  Thomas	
  Paine,	
  Rights	
  of	
  Man	
  (1791):	
  
archaic	
  language,	
  complex	
  sentence	
  structure	
  

•  October	
  PSAT:	
  Frederick	
  Douglass	
  1852	
  speech	
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Math	
  



The	
  CB	
  made	
  a	
  Common	
  Core	
  math	
  test	
  
emphasizing	
  conceptual	
  understanding	
  
•  InterpreDng	
  trumps	
  solving.	
  
•  Understanding	
  how	
  to	
  build	
  and	
  manipulate	
  
funcDons	
  and	
  equaDons.	
  

•  It’s	
  more	
  of	
  an	
  applied	
  math	
  test,	
  gauging	
  fluency	
  
and	
  understanding,	
  rather	
  than	
  systemaDc	
  
solving.	
  

•  No	
  more	
  immediate	
  roadmap	
  to	
  an	
  answer,	
  
students	
  must	
  be	
  more	
  discriminaDng	
  and	
  find	
  a	
  
path	
  to	
  an	
  answer.	
  

•  Overlapping	
  content	
  with	
  fewer	
  items	
  assessing	
  a	
  
solitary	
  concept.	
  



The	
  SAT	
  is	
  now	
  the	
  king	
  of	
  tesDng	
  
math	
  in	
  the	
  context	
  of	
  word	
  problems,	
  

overtaking	
  the	
  ACT	
  

Test	
   Contextual	
   Conceptual	
  

Old	
  SAT	
   27%	
   73%	
  

ACT	
   36%	
   64%	
  

New	
  SAT	
   53%	
   47%	
  



Solving	
  is	
  less	
  important	
  than	
  being	
  
able	
  to	
  generate	
  an	
  equaDon	
  or	
  
interpret	
  a	
  constant	
  or	
  variable	
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Where	
  Math	
  meets	
  
Science	
  	
  

This	
  problem	
  is	
  very	
  
much	
  like	
  one	
  found	
  
on	
  the	
  	
  ACT,	
  with	
  a	
  
greater	
  degree	
  of	
  
reading	
  than	
  one	
  
would	
  expect	
  on	
  a	
  
math	
  secDon	
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The	
  integraDon	
  of	
  staDsDcs	
  and	
  
applied	
  math	
  



The	
  New	
  Essay:	
  A	
  document	
  based	
  
quesDon	
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ACT	
  is	
  shiXing	
  its	
  expectaDons	
  for	
  the	
  
essay	
  

•  AXer	
  the	
  September	
  ACT,	
  www.ACT.org	
  
updated	
  the	
  sample	
  essay	
  with	
  a	
  more	
  
sophisDcated	
  and	
  longer	
  example.	
  

•  It	
  seems	
  there	
  are	
  some	
  issues	
  with	
  inter-­‐
rater	
  reliability	
  for	
  the	
  graders,	
  some	
  
consistency	
  issues.	
  

•  It	
  may	
  take	
  some	
  Dme	
  before	
  a	
  consistent	
  
new	
  standard	
  is	
  agreed	
  upon	
  and	
  applied	
  



Before	
  the	
  Sep.	
  ACT	
  

h\ps://web.archive.org/web/20150906065335/h\p://www.actstudent.org/wriDng/sample/six.html	
  



AXer	
  the	
  Sep.	
  ACT	
  

h\p://www.actstudent.org/wriDng/sample/six.html	
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Essay	
  Delays	
  and	
  Screenshots	
  
High	
  volume	
  of	
  September	
  test	
  takers	
  +	
  longer	
  
scoring	
  Dme	
  =	
  substanDal	
  delays	
  and	
  concerns	
  
regarding	
  applicaDon	
  deadlines	
  

"Because	
  of	
  the	
  unique	
  nature	
  of	
  this	
  situaDon,	
  ACT	
  urges	
  
colleges	
  to	
  consider	
  accepDng	
  screenshots	
  of	
  the	
  student’s	
  
September	
  mulDple-­‐choice	
  scores	
  from	
  their	
  official	
  ACT	
  
student	
  account	
  as	
  a	
  provisional	
  measure,	
  if	
  applicaDon	
  
deadlines	
  are	
  nearing,	
  unDl	
  official	
  scores	
  are	
  sent.	
  We	
  will	
  
encourage	
  students	
  facing	
  deadlines	
  to	
  send	
  a	
  copy	
  of	
  the	
  
email	
  they	
  receive	
  from	
  ACT,	
  along	
  with	
  a	
  screenshot	
  of	
  their	
  
ACT	
  mulDple-­‐choice	
  test	
  scores,	
  to	
  any	
  applicable	
  colleges	
  to	
  
verify	
  that	
  they	
  are	
  among	
  the	
  students	
  impacted	
  by	
  this	
  
situaDon.”	
  -­‐	
  Steve	
  Kappler,	
  VP	
  brand	
  experience	
  for	
  ACT	
  
	
  



Rhetorical	
  Device	
  QuesDons	
  in	
  
Reading:	
  students	
  must	
  now	
  know	
  the	
  

following	
  terms	
  
	
  •  AlliteraDon	
  

•  Allusion	
  
•  Anecdote	
  
•  FiguraDve	
  language	
  
•  IdiomaDc	
  expressions	
  
•  Metaphor	
  
•  PersonificaDon	
  
•  Rhetorical	
  quesDon	
  
•  Simile	
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Harder	
  ACT	
  math	
  examples	
  

•  Expanding	
  use	
  of	
  matrices	
  (e.g.,	
  mulDplicaDon)	
  	
  
•  Adding	
  more	
  conic	
  secDons	
  (e.g.,	
  working	
  with	
  
ellipses	
  and	
  parabolic	
  equaDons)	
  

•  Understanding	
  the	
  domain	
  of	
  a	
  funcDon	
  
•  VerDcal	
  and	
  horizontal	
  asymptotes	
  
•  Trig:	
  Using	
  Radians,	
  Terminal	
  Sides	
  and	
  
Coterminal	
  Angles	
  (e.g.,	
  30°,	
  –330°	
  and	
  390°)	
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Things	
  to	
  ponder	
  

•  How	
  will	
  superscoring	
  be	
  affected	
  by	
  the	
  new	
  
changes	
  to	
  the	
  SAT?	
  	
  

•  Will	
  accommodaDons	
  be	
  affected	
  by	
  the	
  
changes?	
  	
  Will	
  the	
  College	
  Board	
  move	
  to	
  
ACT-­‐style	
  accommodaDons?	
  

•  Will	
  two	
  highly	
  similar	
  assessments	
  be	
  
necessary	
  or	
  will	
  we	
  move	
  to	
  one	
  dominant	
  
test?	
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